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1. Introduction
Welcome to our revised Learning Inclusion guidelines on the Specific Learning Difficulty, Dyslexia.  These guidelines have been written to support schools and settings to develop their understanding of and provision for children and young people (CYP) in Leeds with a profile of Dyslexia. We hope they provide a useful resource for schools and settings to develop their practice working with CYP with or without a formal diagnosis of Dyslexia.

2. What is Dyslexia?
The word Dyslexia originates from ancient Greek and can be literally interpreted as 'a difficulty with words.' It has a high prevalence rate and is thought to affect around 10% of the population. 
In June 2009, Sir Jim Rose published a report on Dyslexia. The report included advice to British schools identifying and teaching children and young people with Dyslexia. Rose's definition, seen here below, has been endorsed by leading researchers, practitioners and charities throughout the UK. 
The Rose Definition  
· 'Dyslexia is a learning difficulty that primarily affects the skills involved in accurate and fluent word reading and spelling.
· Characteristic features of dyslexia are difficulties in phonological awareness, verbal memory and verbal processing speed.
· Dyslexia occurs across the range of intellectual abilities.
· It is best thought of as a continuum, not a distinct category, and there are no clear cut-off points.
· Co-occurring difficulties may be seen in aspects of language, motor co-ordination, mental calculation, concentration and personal organization, but these are not, by themselves, markers of dyslexia.
· A good indication of the severity and persistence of dyslexic difficulties can be gained by examining how the individual responds or has responded to well-founded intervention.'							                                                                     (Rose J, 2009)
The Learning Inclusion Service in Leeds has adopted the Rose definition as a basis for identification of dyslexia. We recognize that some individuals also experience difficulties with visual[footnoteRef:2] and auditory processing which exacerbate learning (BDA 2010).  [2:  Whilst these problems can be found in children and adults with specific learning difficulties such as dyslexia, they can also affect individuals without specific learning difficulties. Further information can be found here Vision and Reading Clinic - Eye Clinic - University of Bradford] 


The last bullet point is particularly important as it recognises that most individuals respond to well-founded intervention. This helps to stress the importance of schools providing appropriate provision to ensure that all CYP with a profile of dyslexia make progress and achieve their potential. 

3. The Role of Schools
The SEND Code of Practice (2015) requires schools to adopt a Graduated Approach in supporting CYP with SEND (including dyslexia). The Graduated approach involves a cyclical four-part process (Assess, Plan, Do, Review). Through this cycle, actions are reviewed and refined as understanding of a CYP’s needs and the support required to help them secure good outcomes increases. 
The Rose definition explains how Dyslexia exists across a continuum, with some learners experiencing mild difficulties whilst a few may be severely affected. It is important, therefore, to consider the type of provision and support appropriate to each individual with dyslexia, based on their profile of need. 

The Learning Inclusion Service has created a Provision Grid (seen here) which is available on Leeds for Learning. This is designed to support our schools to plan provision across a continuum of need for CYP with a profile of dyslexia with or without a formal identification. 
[image: ]
3.1 UNIVERSAL PROVISION
The SEN Code of practice (2014) encourages schools to take a proactive approach to supporting CYP across their provision.  This involves adopting universal school policy to highlight dyslexia friendly practice and creating a positive and inclusive learning environment. The table below is taken from our provision grid. It contains links to a variety of resources to support schools to develop their practice in this area. 
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(Extract from Provision Grid for SpLD)

High Quality Teaching is a phrase used to describe the universal offer for all children and young people within a school or setting; the effective inclusion of all individuals in high-quality everyday teaching. Here, the teacher is expected to make reasonable adjustments to classroom practice to enable CYP to learn inclusively and meaningfully alongside their peers.  We encourage schools to consider what adjustments could be used to improve curriculum access to CYP with dyslexia by using the provision grid as a starting point.
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(Extract from Provision Grid for SpLD)

Through our Graduated Approach Toolkit, we encourage schools to use comprehensive and efficient range of documentation, to ensure that there is good awareness of the CYP’s needs, including the provision in place. A key document is the Individual Provision Map shown below. 
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In the IPM, the focus on high quality teaching at the universal level is key. This might include:
· Teaching strategies that work well for the pupil.
· Reasonable adjustments.
· Adaptations and resources.
· Assistive technology.
· Strategies that the pupil will employ.
A range of Quick Guides are available to support the Graduated Approach Toolkit. These include: Attention and Concentration, Speed of Processing, Phonological Awareness, Working Memory and SpLD Dyslexia. The SpLD Dyslexia Quick Guide is shown below as an example.
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3.2 TARGETED & PERSONALISED PROVISION

The Education Endowment Foundation is an independent charity that aims to support schools by examining research and examining evidence-based resources designed to improve practice and boost learning. They suggest several features of what makes an effective intervention. They suggest that provision should be:
(EEF)

Most programmes designed for learners with dyslexia follow a structured multi-sensory phonic-based programme and focus on developing the mechanics of literacy. This includes:

In the Graduated Approach Toolkit, you will find a wide range of Intervention Guides and Records, including Active Literacy Kit, Alpha to Omega, and many more. They provide a brief overview of the intervention and allow for recording baseline assessments, expected impact, actual impact, and a review. A template example is shown below.  
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3.3 TARGETED
Targeted support for learners with a profile of dyslexia can help to improve skills in reading, spelling or written expression. These are often time limited group interventions, designed to increase rates of progress and put them back on course to meet or exceed age related expectations. Progress of individuals who receive targeted support should be regularly monitored in school.

Our  Provision Grid includes programmes that are routinely recommended by our service. All are proven to be effective and target the specific areas of difficulty dyslexic pupils may encounter. 
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(Extract from Provision Grid for SpLD)

3.4 PERSONALISED SUPPORT
Personalised provision describes a more tailored offer of support for learners with significant or persistent difficulties. This is the next stage of the school’s graduated approach in supporting pupils. 
At this level provision should include: 
· Ensuring the pupil is on the school's SEN register. 
· Recording CYP under the term ‘SpLD’ (Specific Learning Difficulty) on the annual census.
· Summative assessment to outline the individual’s learning profile and identify appropriate provision.
· Diagnostic assessment to outline gaps in learning and identify an individual’s starting point in intervention
· Individual Provision Map[footnoteRef:3] outlining: [3:  An example of an individual provision map can be found on our Leeds for Learning page] 

· Reasonable adjustments within Quality First teaching to remove barriers to learning
· Targeted/Personalised intervention (as outlined below)
· Timetable to monitor provision (including a record of pre-post measures)
Personalised provision may also include:
· Additional advice from specialists (when difficulties persist) 

Programmes may be the same as those offered at targeted level but delivered individually with the emphasis on adapting the pace of the programme to meet individual needs. 

Further examples of Personalised Intervention are shown here:
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(Extract from Provision Grid for SpLD)

The programmes listed on our continuum are by no means exhaustive. Schools can use alternative, comparable programmes, provided they can evidence that the individual has made accelerated progress in the targeted area of learning. For further details of reading and spelling interventions visit the new Brooks’s What Works for Literacy Difficulties?’ 2020
    
3.5 SPECIALIST SUPPORT
A small minority of learners with Dyslexia will experience significant difficulties learning to read and spell. Such difficulties are likely to be pervasive and persist despite high levels of provision (as outlined above).  Such learners may require more specialist support to ensure that they make progress and reach their learning potential.  Our funding for inclusion (FFI) model outlines the type of support schools would be expected to provide. This is updated on an annual basis. SENCos are advised to refer to the latest guidance.
The table on the next page outlines the criteria and provision for such pupils.
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(Extract from Provision Grid for SpLD)

3.6 The Role of Governors in Schools 
Governing bodies of maintained school and proprietors of academy schools are required to monitor the effectiveness of provision and outcomes for individuals with SEND and publish an annual SEN Information Report as outlined in the SEND Code of practice 2015.


The Continuum of Need for CYP (Dyslexia) in Leeds   

	
Mild





























Severe
	Funding Stream
	Continuum
	Outline of Provision
	Type of Provision 

	
	
Notional SEN Budget 
Schools are advised to use the notional SEN budget to pay for up to £6000 worth of special educational provision to meet a child’s SEN 
	Universal 
	Whole School Planning to embed Dyslexia friendly principles 
Classroom Reasonable Adjustments made within quality first teaching  to support individuals to access the curriculum access 
	Whole School Awareness Weeks/ Dyslexia friendly books
SPLD Personalised Support plan in place for all classes 

	
	
	Universal Support plus Targeted Support
	Small Group Support up to 6 individuals (3 x weekly 20-30 minutes by trained teaching assistant or teacher)
	SPLD Personalised Support plan in place for all lessons plus SpLD literacy intervention 

	
	
	Universal Support plus Personalised support 
	1:1 Support 3 x weekly 30 minutes by trained teaching assistant or teacher in reading and/or spelling
	SPLD Personalised Support plan in place for all lessons plus SpLD literacy intervention 

	
	
A Band SpLD FFI  Level 2 tier 1
Standard Scores below 75 in reading and spelling
	Universal support plus daily Personalised support 


	1:1 Support daily by trained teaching assistant or teacher in reading and spelling 


	SPLD Personalised Support plan in place for all lessons plus daily SpLD literacy intervention for reading, spelling and dictation. 
Support for study skills 

	
	A Band SpLD FFI  Level 2 tier 2

Standard Scores below 70 in reading and spelling
	Universal support plus daily specialist support FFI (Level 2)
	1:1 support plan delivered by Specialist Teacher (Level 7 qualification in SpLD) for 1 hour per week plus follow up planning to be carried out by trained teaching assistant or teacher daily for 30 minutes in reading, spelling and dictation.
	SPLD Personalised Support plan in place for all lessons plus daily SpLD literacy intervention for reading, spelling and dictation. 
Support for study skills (High School)	



See also Appendix 4: FFI for SpLD Dyslexia


4. The Role of the Local Authority
4.1 Support and Training for Schools
The Learning Inclusion Service is committed to providing high quality training and advice to schools and settings aimed at developing inclusive practice and adopting a graduated approach to supporting individuals on the dyslexic continuum. 

Our training covers a range of aspects including:
· Primary and Secondary capacity building courses for school leaders and SENCos
· Dyslexia Awareness, Whole School Ethos & Reasonable Adjustments in class
· Use of formative and diagnostic assessment to identify next steps for CYP. 
· Targeted and Personalised Intervention to raise achievement for individuals on the dyslexic continuum 
· Information for parents & carers of children with difficulties on the dyslexic continuum 

         Refer to appendix 2 for details of our current offer. 

         4.2 Assessment and Consultation
The vast majority of CYP with a profile of dyslexia can make progress and achieve their potential through high quality provision within school without the need for formal assessment from a specialist.    

However, a small minority of learners may demonstrate significant difficulties, such that more specialist advice and support is required.  In such cases schools can request specialist support from the Learning Inclusion Service. Support can be accessed from two teams within the service:
· Specialist teachers and assessors within the SENIT Team. The criteria for individual consultation can be found in Appendix 1. 
· Educational Psychology Team. Concerns can be discussed with the school linked Educational Psychologist through school planning meetings or City-Wide Consultation and Support sessions. 
Both teams will carry out a consultation with the school in the first instance, in order to agree next steps. The purpose of the consultation will be to discuss the level of provision currently in place for the pupil and consider the impact upon the pupil. This may not always result in a direct assessment. 
Where recommendations have been fully implemented in line with our criteria (See appendix 1), the service may agree to an assessment from a specialist assessor. 



Such assessments may include standardised assessments to investigate:


The assessor will also gather information about an individual's history of learning, past support, and intervention, including information from the parent and the pupil. This may include: 

Information from Parents/ Carers 
The Learning Inclusion Service would always aim to consult with parents or carers to gather information about their child and contribute to the assessment process. This may include familial risk factors (e.g., do parents/siblings have similar difficulties or identified dyslexia?), information around recent medical checks such as speech, hearing and vision. Further information for parents is provided in Appendix 3 (Family Guide to Dyslexia).
Will all individuals receive an identification of Dyslexia?
Identification will be made if, following a sustained period of closely targeted and monitored provision, the impact on the pupil is ‘persistent and severe.’  This links with the last bullet point of Rose's definition which stresses the importance of providing individuals with ‘well-founded intervention.' Where appropriate, reports will be peer moderated by colleagues who hold a professional qualification in assessing dyslexia.
Some individuals may have significant co-occurring difficulties that suggest that such a label may not be an accurate way of describing their difficulties. In such instances, this will be discussed in the assessor's report, with the school and parents.


4.3 Resourced Provision
Our resourced provision for learners with severe dyslexia is located at Roundhay School and caters for pupils in Years 7 to 13. The Dyslexia Base is staffed by specialist teachers and in-class support is provided by Teaching Assistants who are trained in the strategies necessary for working with dyslexic pupils. The Dyslexia Base is open to pupils attending schools within the Leeds Education Authority. All pupils taught in the Base will have an EHC plan specifying specific learning difficulties (dyslexia).
Contact details for this provision are included in appendix 6.

5. Frequently asked questions

Are all children with reading difficulties dyslexic?
There are two distinct forms of reading disorders in children: dyslexia (a difficulty in learning to translate print into speech) and reading comprehension impairment. Some children with reading difficulties may be able to read accurately but struggle to understand what they have read. These children would not be described as having dyslexia. In such cases, provision should focus on developing oral and written comprehension skills. 

Why do some children experience dyslexia?
Research into causation is still ongoing. The causes of dyslexia are complex and these may vary between individuals but are likely to include difficulties with phonological processing (including phonological awareness, phonological memory and phonological processing speed). Sensory processing issues and difficulties in becoming automatic with key literacy skills may also play apart.

Is dyslexia hereditary?
Yes. Understanding the interaction between genes and the environment can be complex. However, long held theories that SpLD (dyslexia) can be inherited have been substantiated. This is why it is important to check whether family members have experienced similar difficulties. 


Can dyslexia occur across the full range of abilities?
Yes, whilst it can be useful to explore a pupil’s cognitive ability to inform provision, assessors recognize that dyslexia can occur in individuals of all levels of ability. It is therefore no longer acceptable to use a discrepancy model to decide who is and who isn’t dyslexic; however an uneven profile of strengths and weaknesses would be expected, such that scores in reading and spelling would be ‘unexpected’ in related to other skills.  

Who identifies dyslexia?
A formal identification would be made by a specialist teacher with an accredited Level 7 Diploma in Specific Literacy Difficulties or an Educational Psychologist. However, we encourage all schools to attend training so that they can appropriate identify which CYP have a profile of dyslexia so that the right provision can be in place without the need for a formal identification. 

With appropriate training, staff working in schools are well placed to identify which CYP in their setting have a dyslexic profile without requiring formal assessment. However, in some cases, a formal assessment may be beneficial in order to advise which provision is appropriate, particularly when the CYP is experiencing difficulties such that he/she shows limited response to intervention.
My daughter received a diagnosis of SpLD (dyslexia) whilst at unive rsity. Why was this not recognised earlier?
Dyslexia exists on a continuum. Not all individuals are severely affected and it is possible for individuals to succeed, with some compensatory strategies, throughout their school life and examinations without causing concerns around progress. As curriculum or subject demands become more challenging and complex, underlying difficulties may become evident. It may only be at this point that it is appropriate to investigate such difficulties further.

If a child is recognised as dyslexic, should a statutory assessment be carried out?
The vast majority of children and adults with dyslexia will not require additional extra funding or an Education Health and Care Assessment from the local authority.
Children with dyslexia should receive a graduated response to their identified needs as outlined in the SEN Code of Practice (2015). The needs of most can be met through High Quality Teaching at the Universal level and interventions at Targeted and Personalised levels, alongside careful monitoring and evaluation of this provision (see Appendix 1).

Schools are expected to meet the first £6000 of the cost of special educational needs provision for a pupil. However, school may be able to obtain 'top-up' funding through Funding for Inclusion (FFI) if the pupil meets the criteria. To qualify, individuals will have accessed specialist programmes, differentiated High Quality Teaching and appropriate ICT (as part of a costed provision map) and this must be in place for at least two terms. Individuals will also need an assessment by an SEN Officer or Educational Psychologist, who will also consider the length and quality of the intervention.


Why are SENST assessments part of the graduated approach and not ‘standalone?
SEN Specialist Teachers (SENST) are a small group of specialist teachers who work within SENIT Team across Leeds. Our role is to support schools with a range of SEND needs of which CYP with dyslexia are included.
We recognise dyslexia as a high incidence learning difference; thought to affect around 1 in 10 of the population. The Rose definition explains that ‘well founded intervention’ (including adjustments within the classroom) can have a significant impact upon progress and self-esteem of CYP. Our Capacity Building Courses (outlined in appendix 2) are part of our commitment to schools to develop their capacity to support CYP with a profile of dyslexia across a continuum of need. Provision is not dependent upon a formal identification of dyslexia.

However, we also recognise that for some learners, dyslexia can have a significant impact on their ability to make progress, despite high levels of provision. For this cohort, provision may require high levels of personalised or specialist teaching that may be outlined as part of the school’s Graduated Approach. This forms an important part of our assessment process and allows us to evaluate how well a CYP has responded. This in turns supports schools to correctly identify the level of provision the CYP may need. 

7. References
Special Educational Needs and Disability Code of Practice: 0 to 25 years DfE/DfH (2015)
Identifying and Teaching Children and Young People with Dyslexia and Literacy Difficulties Rose J. (2009) London: DFCS 
The Dyslexia Debate Elena Grigorenko and Julian Elliott, (2014), Cambridge University Press





Appendix 1: Specific Learning Difficulties: Expectations for individual CYP requests to SENIT (school age)

It is our ambition that all schools and settings across Leeds are able to meet the needs of all children and young people with dyslexia with provision reflecting the continuum of need. The CYP does not need a formal identification of dyslexia or dyscalculia for a setting to access support. Our level 1 and 2 SpLD Capacity Building courses have been designed to support schools through this process. 

For pupils presenting with more severe and persistent dyslexic type needs: 
· School has attended SENIT Level 1 Dyslexia Capacity Building training or an equivalent. 
· Standardised scores 80 or below in reading and spelling. 
· Evidence of 2 cycles of the graduated approach as described above. Refer to the SpLD (Dyslexia) Provision Grid.
· Impact data indicates that despite appropriate intervention over 20 weeks pupils appear more resistant to intervention compared to their peers. 
       





P
Appendix 2: Learning Inclusion Training Offer 


	Course
	Focus
	Additional Information
	Training Length
	Contact Details

	Dyslexia Capacity Building Course Level 1 Primary 
	Dyslexia awareness, Assessment, Identification, support and whole school capacity building
	Delegates will receive a workbook, toolkit and appendices to support further CPD in dyslexia.
	2 days for SENCos & Literacy Lead 
plus eLearning CPD for whole school (twilight training)
	Visit www.leedsforlearning.co.uk for details and dates of courses

	Dyslexia Capacity Building Course Level 1 Secondary
	Dyslexia awareness, Assessment, Identification, support and whole school capacity building
	Delegates will receive a range of resources to support further CPD in dyslexia (Dyslexipedia).
	2 days for SENCos & Literacy Lead 
plus eLearning CPD for whole school (twilight training)
	

	Building
Capacity for SENCos Level 2

	Embedding policy and
provision for SpLD (Dyslexia)
	Delegates receive a workbook, to support further CPD in dyslexia.
	2 days, 1 school based visit plus reconnector
	





	      eLearning training for schools
  Book on Leeds for Learning. Also check for new courses available.   

	Intervention Type
	Intervention
	Focus
	Suitability
	Intervention size/Frequency 

	Structured
Sequential
Phonic
programmes
Reading,
Spelling & Dictation
	Active Literacy Kit
	Alphabet/Sequencing/Phonological Awareness/ Reading & Spelling
	   Year 2 upwards

	1:1 
At least 3 x weekly


	
	    SENIT Phonic Programmes
    (coming soon)
	Phonology/Alphabet/Sequencing/
Dictionary/ Memory/ Reading/ Spelling & Dictation
	Reception upwards
	1:1 or small group
At least 3 x weekly


	
	Alpha to Omega
	Alphabet/Sequencing/Dictionary / Memory/ Reading/ Spelling & Dictation
	   Year 2 to adult
	1:1 or small group
At least 3 x weekly









	Targeted interventions (IT Based)

	Intervention
	Focus
	Suitability
	Frequency/Group Size

	      Units of Sound
     https://www.unitsofsound.com/

	Phonics, Reading, Spelling, Memory &
Dictation
	Age 8 to adult

	



At least 3 x weekly. Can be accessed at home.
As per user licenses

	Nessy
https://www.nessy.com/uk/product/nessy-reading-spelling/

	Phonics Reading, Spelling, Memory &
Dictation
	Ideal for Primary setting (year 1 to 6) & Key stage 3
	

	IDL
https://idlsgroup.com/

	Phonics,  Reading, Spelling, Memory &
Dictation
	Age 8 to adult
	

	Dyslexia Gold 
Dyslexia Gold - Reading Unlocked
	Phonics, visual stress Reading, Spelling, Memory &
Dictation
	Early Intervention 4-7
Catch up 7-16
	








Appendix 3: Family Guide to Dyslexia
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[bookmark: _Hlk141452259]Appendix 4: FFI for SpLD Dyslexia

CYP who require additional funding to support their interventions and classroom support will be known to the SENIT team, who will liaise directly with the FFI team to ensure FFI funds are awarded. Settings do not need to apply directly to the Local Authority for the allocation of such funds.

There is overwhelming evidence to suggest that the effects of dyslexia can be mediated by good intervention and support. For a small minority of CYP the effects of dyslexia may be severe and persist, despite well-founded intervention. Where dyslexia is shown to have a disabling effect, the Local Authority may consider it appropriate to provide additional top-up funding through FFI.

It is expected that the following provision should be in place for those CYP on the dyslexic continuum:
· Significant interventions using programmes specifically designed for SpLD
· Individualised specialist teaching for targeted support for three hours per week
· Reasonable adjustments to remove barriers and provide access to High Quality Teaching 
· Access to alternative ways of recording including assistive technologies
· Special arrangements for tests and examinations
· Mainstream provision informed by ongoing assessment by specialist teacher and disseminated to mainstream staff
· Modified curriculum to enable specialist input to take place
· Access to suitably trained and experienced support staff

CYP in resource provision will also require:
· access on a daily basis to a teacher/ member of staff who is qualified, trained and experienced in the teaching of CYP with specific learning difficulties.

CYP receive SpLD Level 2 funding if the following criteria are met:
· has a report that clearly states they have a diagnosis of dyslexia (written by qualified professional).
· Have accessed targeted/ personalised support for over 20 weeks and have demonstrated resistance to intervention e.g assessment of word level spelling and reading standardised score remains
· Below 75 (Level 2 Tier 1) 
· Below 70 (Level 2 Tier 2)
· There is clear evidence of a planned response to recommendations made within the report (evidence of graduated approach/ assess, plan, do, review)
· Provision map clearly reflects provision in place (refer to example individual provision map]
· Settings have attended SENIT Level 1 Dyslexia Capacity Building training or equivalent
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Appendix 5: A Model Policy for Schools (This will require modification to reflect school practice)

Model Dyslexia Policy for Schools 
This policy is to supplement the SEN policy and considers children with a specific difficulty in literacy (dyslexia).
(Insert School Name) is committed to ensuring that all children, irrespective of disability or learning difficulty, are able to access appropriate inclusive and differentiated teaching approaches.  The aim is always to raise achievement.
This policy reflects our duty under the Code of Practice for Special Educational Needs (2015) and under the Equality Act (2010) 
Reading and writing has a key role in accessing information and demonstrating knowledge throughout school life. As a school we recognise that any difficulty in developing such skills can seriously affect an individual’s learning, confidence, self-esteem and engagement with school.

Definition
'Dyslexia' is derived from the Greek and means literally  ' difficulty with words or language'. There is no one agreed definition of dyslexia and, despite considerable research, the findings regarding the numbers of individuals and causes of dyslexia vary widely. However, more recent definitions reflect a degree of consensus between academics and professionals and help to clarify a basis for identification.
In June 2009, Sir Jim Rose published his report on dyslexia to the Secretary of State for Education. The report set out guidelines to support schools in identifying and teaching children and young people with dyslexia and literacy difficulties.
Rose summarised dyslexia as follows:
· Dyslexia is a learning difficulty that primarily affects the skills involved in accurate and fluent word reading and spelling.
· Characteristic features of dyslexia are difficulties in phonological awareness, verbal memory and verbal processing speed.
· Dyslexia occurs across the range of intellectual abilities.
· It is best thought of as a continuum, not a distinct category, and there are no clear cut-off points.
· Co-occurring difficulties may be seen in aspects of language, motor co-ordination, mental calculation, concentration and personal organisation, but these are not, by themselves, markers of dyslexia.
· A good indication of the severity and persistence of dyslexic difficulties can be gained by examining how the individual responds or has responded to well-founded intervention.'
Not all children with literacy difficulties will be identified as dyslexic. The term 'dyslexia' is applied, following an assessment by a suitably qualified professional. In this policy we use a broader term SpLD (Specific Learning Difficulty) to encompass a spectrum of needs which may or may not be later identified as dyslexia.

How do we support children with specific difficulties?

The role of the class teacher:  
· To provide an environment which incorporates techniques and strategies recommended for the teaching of individuals with SpLD.
· To choose appropriate learning objectives which challenge and support all individuals
· To manage access strategies and vary teaching styles to support the unique learning profile of each child
· To work with parents to keep them informed of the strategies and approaches being used
· To liaise with colleagues, e.g. SENCos and external professionals to ensure that practice and provision is appropriate

The role of the Special Educational Needs Co-ordinator (SENCo)
· To co-ordinate provision for children with Special Educational Needs including those with SpLD (dyslexia)
· To advise on curriculum access to High Quality Teaching and remove barriers to learning
· To monitor and evaluate progress of children with SpLD, ensuring appropriate interventions are in place if required
· To work in partnership with parents
· To remain up to date in current approaches to support children with SpLD and contribute to staff training
· To identify children who may meet the criteria for additional funding

The role of the Head Teacher 
· To promote a positive ethos of inclusion within the school and community.
· To keep the Governing Body fully informed and work closely with the school's SENCo and their team.
· To oversee adequate provision of resources for children with SpLD based on need and curriculum access.
· To monitor effective teaching and learning for children with SEN, including SpLD, with the Senior Leadership Team.
· To ensure teaching and non-teaching staff have access to good quality training to support their understanding of Specific Learning Difficulties.

The Role of the Local Authority
Local Authority Advisors have a key role to play in supporting schools in their provision for children and young people with SpLD. This includes staff training, advice around appropriate provision and developing capacity within schools.
If a child meets the criteria for involvement from our advisory service, school may request an individual consultation. When a child has a more complex profile of needs, he/she may be seen by a member of the SENIT Team or by an Educational Psychologist.

Private Assessment
Parents may choose to have a private Educational Psychologist assessment that may result in an identification of dyslexia along with recommendations for intervention. These recommendations can be discussed in school. Many of these recommendations may already be in place in our classrooms through inclusive differentiated classroom teaching and evidence-based interventions and we would strive to meet the needs of all learners. The school cannot always follow specific recommendations. Missing school for external provision can be discussed with the class teacher, SENCo and Head to ensure minimum disruption. 
Funding
Identification of dyslexia does not attract additional funding through the local authority or through the school. School may be able to obtain top-up funding through Funding for Inclusion if he/she meets the criteria.
· 
Appendix 6: Access Arrangements

Access Arrangements for General and Vocational Qualifications.

The Joint Council for Qualifications (JCQ) lists many different types of Access Arrangements - ranging from Alternative Accommodation through to Word Processor (use).
It is worth noting that: 'Access Arrangements are not there to give candidates an unfair advantage but to give all candidates a level playing field in which to demonstrate their skills, knowledge and understanding ... The intention behind many access arrangements is to meet the particular needs of an individual disabled candidate without affecting the integrity of the assessment.''
Eligibility and/or evidence requirements are listed for each of the Access Arrangements in the "Adjustments for Candidates with Disabilities and Learning Difficulties: Access Arrangements and Reasonable Adjustments" (JCQ) handbook for the current academic year. The duty to make reasonable adjustments is underpinned by the Equality Act 2010.
A diagnosis of dyslexia does not guarantee that the pupil will be automatically given Access Arrangements.
Assessment for Access Arrangements can be carried out by a suitably qualified Assessor, such as the school SENCo, or an Educational Psychologist or Specialist Teacher named by the Head of Centre. Access Arrangements must reflect the pupil's normal way of working. The Handbook gives further guidance on who can carry out assessments.
All applications for Access Arrangements are made online. Assessors should fill in 'Form 8' and leave the testing evidence in the school.
Arrangements which might apply to students with Dyslexia:
· Extra time (Usually 25%) 
· Reader/ Computer Reader/ *
· Scribe/ Speech Recognition Technology
· Word Processor/iPad
*formal assessment is no longer required. Schools should provide evidence that this is the candidate’s normal way of working. 

Extra Time (up to 25%)
The candidate will need one of the following documents:
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1. An Education Health and Care Plan Assessment relating to secondary education.
2. Form 8  detailing an assessment carried out from Year  9  onwards by an Assessor confirming a learning difficulty relating to secondary/ further education. Extra time is awarded to students with standardised scores below 85 in speed of processing, speed of handwriting or speed of reading/reading comprehension etc. 
Clarification as to the application of extra time and the criteria that must be met are given in the JCQ handbook, together with a number of examples.
Reader / Computer reader
The student may require the whole paper, or just some words, to be read.
A human reader is not allowed in English Language exam in questions that are testing reading, but a computer reader may be used for this.

Scribe / Speech Recognition Technology
Scribes should only be requested for candidates who cannot produce written communication by any other means (e.g. word processor).
An assessment of accuracy, legibility and speed of writing is required. In order to meet the requirements the candidate's spelling accuracy score should be below average; free writing cannot be read by others, or is grammatically incomprehensible; or is produced so slowly that the answers could not be fully recorded even with extra time allowed.
Other Arrangements may be applicable if this is the candidate's normal way of working. There is not a requirement to process an application using Access arrangements online for the following arrangements:
· Use of word processor/ iPad
· Use of coloured overlays
· Read aloud (to self)
· Reading Pen
· Prompter
· Supervised Rest Breaks





[image: ]

For Examination on coloured paper, permission must be applied for Early Opening of Papers. When an application for a Computer Reader is approved, centres are permitted to open question papers an hour earlier in order to scan the question paper into an accessible electronic format.
Please note that the above is an interpretation of JCQ material. For more detailed information, it is essential to refer to the current JCQ Handbook.
Reference:
'Adjustments for candidates with disabilities and learning difficulties: Access Arrangements and Reasonable Adjustments'  Joint Council for Qualifications (JCQ)
Arrangements are updated each year. View at http // www.jcq.org.uk


Appendix 7: Useful Contacts	
    Leeds City Council, Learning Inclusion Service
SEN Inclusion Team (SENIT) & Educational Psychology Team
 PO Box 837, Leeds, LS1 9PZ.
 SENIT@Leeds.gov.uk

Leeds SEND Information Advice Support Service 
Email: leedssendiass@leeds.gov.uk
Website: www.leedssendiass.co.uk
Telephone: 0113 3785020   
 

Dyslexia Alliance Yorkshire (DAY) 
www.dayonline.org.uk
Telephone - 07380633826 

British Dyslexia Association
Unit 8, Bracknell Beeches, Old Bracknell Lane, 
Bracknell, Reading 
RG12 7BW 
Tel: 0333 405 4555
Helpline: 0333 405 4567 http://www.bdadyslexia.org.uk/

Leeds and Bradford Dyslexia Association (LABDA)
www.labda.org.uk See website for contact/ helpline details

CanChild
A website to support parents and children with Developmental Coordination Disorder (DCD)
https:// canchild.ca/en/diagnoses/developmental-coordination-disorder

    Roundhay Resourced Provision
    Anna Cooper (Head of Dyslexia and Assistant SENCo) 
    Email:  acooper@roundhayschool.com  
    Main School Line:  0113 393 1200 
    Old Park Road, Roundhay, Leeds, LS8 1ND 

University of Bradford Vision & Reading Clinic
http://www.bradford.ac.uk/student/healthy-students/the-eye-clinic/visual-stress-clinic/









Structured


Well planned


Led by highly trained staff


Frequent (at least 3 x weekly)


Regularly reviewed 
(8-20 weeks)



Developing phonological awareness


Memory training 


Developing fluency with letters and sounds


Developing automaticity in word level reading and spelling


Using highly structured cumulative multisensory phonic programmes.



Cognitive ability


verbal


Cognitive processing


phonological awareness


verbal memory


Attainment


word reading


non verbal


processing speed


reading accuracy


reading fluency


free writing


writing speed


comprehension


spelling


Current attainment in reading, writing and maths.


History of intervention and impact


IPM/ Personlised Support Plan


Examples of work


Information around attendance, social and emotional health, and motivation for learning.
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Useful Contacts

Leeds City Council, Learning Inclusion
SEN Inclusion Team (SENIT) & Educational Psychology Team
PO Box 837, Leeds, L519PZ.

SENT@Leeds.gov.uk

Leeds SEND Information Advice Support Service
Email: leedssendiass@leeds.gov.uk

‘Website: www.leedssendiass.co.uk

Telephone: 0113 3785020

Dyslexia Alliance Yorkshire

www.dayonline.org.uk
Phone: 07380633826

British Dyslexia Association
www.bdadyslexia org.uk

‘The British Dyslexia Association
Unit 8, Bracknell Beeches, Old Bracknell Lane, Bracknell, Reading RG12 7BW
Tel: 0333 405 4555 Helpline: 0333 405 4567

Leeds and Bradford Dyslexia Association (LABDA)

www.labda.org.uk
See website for contact/ helpline details

See website for details of Parent Support Group

Family Guide to
Dyslexia

Leeds Learning Inclusion

Specific Learning Difficulties &

Dyslexia in Context
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What is Dyslexia?

Glossary—some helpful terms

Dystexi is a common learning diffculy (or diference) that can cause problems.
with reading, writng and spellin. I's a speclfc earning ificut, which means it
Causes problems with certain abilfes used for learing, such a reading and
‘writing. Many chidren and aduits with dyslexia wil also have  range o trengths.
and talents.

102009, i im Rose wrote areview of dyslexa which ncluded a working defini-
on. This has been adoptd by schools and sttings across the UK.

Here i the definition beow:

+ Oyslexa Is 2 learning dificuity that primarl afects the sils involved n ac-
curate and flvent word reading and speling.

+ Characteristicfeatures of yslexa ae difficultiesin phonological awareness,
verbal memory and verbol processing speed.

+ Oyslexa occurs across the range of intellectual abiltis.

+ Itis best thought of a5 3 continuum, not 2 istinct category, and there are
o clear cutoff ponts.

 Cooccurring difficultes may be seen in aspects of language, motor co-
ordination, mental calculatio, concentration and personal rgarisation, but
these are ot by themselves, markersof yslexa

« A good indicaion of the severit and persistence of dyslexic dificultes can
e gained by examining how the Individual responds or has responded to
wel founded interventon.”

It generall agreed that the earier dyslxic dificultes are identiied, the better
are the chances ofputtng chidren on the road to succes.

I his definiton, Rose reminds us that wel founded intervention can make a difer-
‘ence. Most leamers with 2 profieof dysiexa will espond wel o support.

Effective interventons ‘personalis learning’ by matching provision to meet chil-
drens Indvidual needs and quicken the pace of learing for those with Ieracy
dificutes.

Phonologicot Awereness s thought o e ey skl sl reacing and speling deve-
pment s th abily o denty how words are made up of sl unis of sound,
w35 phonemes Changes inthe sounds that make up wordsco ead o changes in
thes mearing. For example, i wih a oo eveofphonclogcal awaeness would
nderstand that I you change the e " i the word-5at 0", the word bcomes.
“ar.

Verbol Memory s oftenconsidere o b typ o short term mermary whic -
e the abiy t holdinformation e “active” or svaaiein one’s mind for el
amount of time. Shor term vrbal memory (STVM) ivolesthiee components: capaci-
. duraton,and encoding.

Verbal processing speed descibs the foency of  veral response t nformaton —so
theabity o verbally recal formation fromlon trm memory i response 1 Vsl o
verbalnformaton. Fo example quickly naming a serie of nown leters,picures or
umpers.

Cooccuring dffcties: Dysiexi and many ther earing dficlies:
80 notaays ocurnslaion. i quite commn for an nddual t have o
ccurin condions,sucha Development| Coordination Dficules (0CD) o Dyscal-
s,

Interventon: Thi s i (ssually about 20 miutes daiy/ three times a week) et of
sequental lssons, amed at nablinga pup achieve specifc targes

SPLD: The term Speciic earing DIty (LD)refes 103 cfeence / ity peo-
Pl havewith patcular spects ofeaning, Th st common SpLDs ae Dysle, Dys-
prass, Attenton DefictDsorder (A00], Atenton Deiat Hyperactty Osorder (ADHD,
yscalcula and Oysgraphia

SEWIT:SpecialEducationlNedsincuslon Tea: A roup of specallst teaches working
or the Local Authory. SENIT i chool, on request 0 supportchidren and young
peopie who re sruggig tomake good progress n i wit the pee group. They an
e professonsl opinon a0 whether a pupil's e meet the appleddefiton
ofdysea and advise n nclusive practice and ntervention o rie achievement.
EPT:Educatona Peychologists who work fo the LocalAuthrty
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Slansatd. Tis s why 1 mprtant o check whethe ol marbers hve axget
e smiar aftcues.

Con seneaccr acos he fl ange o abites?

Yes, whist i can b useful o explore a pupif's cognitve ity inform provi-
son, assessorsrecognize that dyslexiacan ocur i ndiiduals of al levels o abil-
.t therefore o longer cceptable 1o use  disrepancy model t decide who.
8 3ndwho st dpstesc.

My douahter eceve aoanossof sesi whit o nvesity. Wiy was s ot recog-
e srber?

L T —T——
It o sccoud,wih o empensatory s, ough he el e s
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How to support your child

How we support children

1£you are concerned abou your chil's earning:

" Ensure basi health checks e.g. eyesight and hearing) are up o date.

= Communicate withschool shring any concerns and successes

+ Askyour chidfs teacher how the school supports chidren learning o read
and wrte. Strategies may have changed since you were at schooll

+ Hfyou continue to have concerrs, contact your schools SpecalEducationsl
Needs Co-ordinator (SENCo) and arange a meeting t discuss.

Homework:

1 Remember to give your chid time torelax when they returnfrom school.
They may findschool iing due tothe extra energy neced to keep up'-

2. Getinto clear routine. St reguiar fimes and places. This can encourage
concentration (and willogness1).

3. ftasks appeartoo difficut o take a long time o complete, discuss his
with the teacher who set . Agree adjustments such as ahernative method
of recording o a ater submission date.

4. Atexam time encourage an ealy sart to revision. Use alternative ways to
record such as mind maps and visual (pcture) suppOrs a5 promps.

selfEsteem:

A5 parent you wilno doubt pace a igh pioity on supporting your child' self

esteem. Below are a few resources to help promte 3 ositve selfimage.

Usefl Links

+ Dyslexathe Gitis  webste dedicated o promoting a positiveview of
Oysiexi. tincudes examples of people whohave dysiexia and acheved.

+ The clip See Dysleia Differently i a lovely way o begin a conversation
about positve clements of having dysieia.

Books:

* Tomsspecial Talent” (fate Gaynor),

* Dyslexa and my Superpower (Margaret Rooke)

 Oyslesa Explained; availabe free as an e-book paper copis can be pur-
chased)

+ The llustrated Guide to Dslexia and ts Amazing Pecple; fo pupis)

Learning Inclusion support schoolsn developing ther own capacity in meeting.
the needsof pupls through consulation and training.

Schoolassessment and provision should enable the majoity of pupis o make pro-
ress. Insome cases pupls benefit from aditional assessment and advice.
school feels that your chil has not made expected progres, i spite of appropri-
ate teaching and provison, and meetsthe criterta for Leaning Inclusion t b n-
volves,school may make a request for support and advice.

Onceagreed, we wil contact school. e wil

- Meet withstaff and gather information from yourself o buld a picture of your
chi'sstrengths as wellas perceived baries o earning.

- Use spcifc assessments such a reading/ speling abilty, phonic knowledge, ro-
cessingspeed, and memory.

- Discuss how your il responds tothe assessments and explore strateges that
they use

 Consider other contributingfactors to learnin, such as attendance or health s

sues (for exampe, hearing or viualimpairment), changes ofschool s well a5
emotionalor motor dificulties.

- 1 we feel it s approprate we can identy Dyslexia after thorough assessment
and consideration againt th ‘Rose Defiition’.
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DRAFT Example

‘The table below illustrates the type of provision expected:

examinations

ABand
(Specific) How could this be demonstrated?
Provision
Indviduaized |+ Targeted 11 proviion on recommended Dysiexia rendy intervenion
specialist (e.g. Alpha to Omega, Active Literacy Kit) 3-5 x weekly.
teachinglor |, Daiy reacing practice using cysiexa friendly stategies to promote
supports fuency
Pocpea week. | * Further opportunities to rehearse taugh skils via computer programs
(. Wordshark, Units of Sound, IDL)
School provision can bo supported with an application for FFI A band
Specific Tier 1
"As above PLUS
« School employ a specalst teacher to delver ntervention for an hour a
week. (This should include further timetabled interention for up to 3
hours).
School provision can be supported with an application for FFI A band
Spofic Tier 2
coessto [ Use of assisive Technology Tn class. Where appropriate, ensure Tl pupl
allenative. | is giving acoess 1o allemaiie ways o recording. Examples of his are:
waysof | Inspiration Mind mapping: For visual mapping, oulining, wiing and
recording | making presentations, can be used in conjuncion wilh MS Word
including | hipu/uwwnclusie co.uk approx. £50
assisive | Thinking with Pictares: Visual mapping -all text can be read out and there
technologies. | is a bull-in spel checker. Contact hipJ wnnclusive co Uk
Dragon Spoech Recogition Software: Dragon- NaluralSpeaking
recognises whal you say and how you say I, o thal you can speak words
which appear on the screen with 1o spelling mistakes. wi.nuance.co Uk
approx. £64 - £80 for single user
Spocial | Acoess Arangements allow learners Wi special sducalional needs, To
artangements | access the assessment without  changing the. demands of the
fortestand | assessment. For example, readers, scrbes and use of laptops. This
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‘Gomplies with the duty of the Equallty Act 2010 to make 'reasonable
adjustments’.

Key Stage Two _ hitps://www.gov.uklouidance/key-stage-2-ests-how-to-
use-access-arrangements

Key Stage Four
Refer to JCQ Guidelines which can be downioaded via the following link:

l/www jeq org uklexams-office/access-arrangements-and-special-
‘consideration/regulations-and-quidancelaccess-arrangements-and-

reasonable-adjustments-2016-2017
‘School will need to consider whether it is appropriate to enter the pupil for

formal testing amangements. It is good practice to apply access
amangements to a pupif's ‘normal’ way of working.

Waistream
provision
informed by
ongoing
assessment
by specialst
teacher and
disseminated
o staff

'SENIT involvement with this pupil
'SENCo ensures advic is disseminated to all staff working with pupil

Wodfied
curriculum to
enable
specialist
input to take
place

SENCo 1o ensure provision map 15 regularly reviewed and support 15
timetabled

Access o
suitably
trained staff
and
experienced
support staff

‘Ensure training remains Up (o date for al key Stafl
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